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This paper argues that Nigerian uni1·ersi1ies instructional deli1·en- mechanis111 is faulry and rnnnut 
guarantee effective leaching and /ea ming ll'hich 11 ·ilf resufl to produc1ion of sound. i1?formed. critical 
and productive graduates. The Nigerian un i1-ersirr teachers through 1heir appmaches to leaching 
domesticate. repress and intimidate leamers. This pmcess groll's and develops na,.,.0 11· consciousness 
and nanvw minded individuals ll'ho rnnnot champion 1he course of addressing Nigerian pmblems and 
e[fons toll'ards national sustainable develop111en1. Thus. the need.for searching alrema1i1·e approach 10 
teaching in order to reposition the S\'Stem ll'iJ/1 a 1·ie11· lO producing gmduates ll'ho are skilled w 11101·e 
the countnfonmrd. Against this backg round. the paper calls.for exploration of Paulo Freire ·s Adu// 
Edumtion Philosoph1· as an alrernati1·e for instructional de/i1·en- in uni1·ersi1ies in Nigeria. To 1his 
end. the paper examines the si1ua1ional anah-ses of ins1ruc1ional deli1·ell' in universities in Nigeria. 
Also philosophr qf Paulo Freire and its implications ro 1eaching and lea m ing in 11nive1:5iries in Nigeria 
were discussed J11e paper concludes that rhe ques1 .for p,vducing uni1·ersil1' graduares ll'ho ll'ill be 
ahle ro confronr Nigerian problems and p ro111ore suswinah/e nmional dei·elop111enr 11·iff be reali:ed if 
Nigerian uni1·ersit_1· teachers mo1·e m1'CI_I' .fivm "banking .. educmion and embmce problem -posing 
model of educmion through conscienti:arion ,,·here learners and 1eachers are seen as co-parrners in 
learning. The paper recommends among 01hers thcu Faculr_1· of Educa1io11 in Nigerian uni1·ersi1ies 
should conrinue to pressuri:e their uni1·e1-si(l · sena1es 10 nw11da1e all academic sic![{ 11'110 do 1101 hm·e 
leaching qual{fication to undergo postgmdua1e course in education in order lO acquire relemnr 
leaching qual(fica1ion ll'ifh a l'iell' ro unclers1anding rudimenrs of leach ing and /ea111i11g ll'here lea111ers 
and teachers are co-partners in /ea ming. 
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Introduction 

University is the highest fo1mal institution of learning where training of high level of 
manpower takes place. Universities are known as ivory towers and citadels of 
learning. University as a higher institution ofleaming is expected to train people with 
sense of since1ity, honesty, open-mindedness, critical thinking and consciousness. 
University Education according to the Nigeria National Policy on Education (2013) 
shall make optimum contribution to national development by intensifying and 
diversifying its programmes for the development of high level manpower within the 
context of the needs of the nation. In pursuance of this goal, universities are expected 
to provide services such as effective teaching, research and community services for 
the bette1ment of individuals and societal development. Primarily, teaching in the 
university among other services is expected to tum out graduates who will be able to 
impact positively the living conditions of themselves, their immediate communities 
and the larger society. Through effective teaching, research and community se1vices 
the goal of higher education would be achieved. In fact, effective teaching instills the 
spi1it o f truth and reflective thinking in the minds of the learners. 

Unfo1tunately, the quality of the products of some higher institutions in Nigerian 
universities leaves much to be desired. In fact , Mango (20 I 0), citing Sunday Trnst, 
Nigeria (2009) described many of the Nige1ia graduates as half-baked and 
unemployable for their deficiencies. Desc1ibing the pathetic situation of Nige1ia 
university graduates, Mango (2010) lamented that a graduate of education can neither 
protect his own educational 1ights nor can he protect the educational 1ights of his 
community; a graduate of political science can neither protect his political 1igh1~ nor 
can he protect the poiitical 1ights of his community: a graduate of a law is not only 
unj ust but collaborator in the abuse and misuse of justice, a graduate of medical 
science is not only inhuman but suppresses public health; and a graduate of science is 
always a foreigner in his O\vn environment talk less of conquering it to improve his 
living. 

These situations put question marks on the quality of our university education in 
Nige1ia. The quality of university education is often a reflection of the performance 
of university graduates in the labour markets, conduct of personal life and the 
quali ty of interaction the graduates have with the larger society which is also 
dependent on the quality of academic programmes, provis ion of instructional 
facilities, conduci\·e learning em·ironment and the way and manner instrnctions are 
delivered by the teachers of the va1ious universities. 

L_ 
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Over the years, educators such as Knowles ( 1980); Darkenwald and Meniam ( 1982); 
Biao (2005); Mango (2010) and Usamn (2015) have c1iticized how teaching is done 
pedagogically in the higher institutions of learning in developing count1ies including 
Nige1ia. Nige1ian university students are mature learners , treating them like a 'bank ' 
where money is deposited and ret1ieved when needed which pedagogy as a method of 
instruction entails as most lecturers do via lecture will not promote true learning but 
domesticating learners as argued by Paulo Freire. Paulo Freire warned that, education 
can humanize, liberate and treat people as subjects of who control their destiny or 
domesticate and oppress and treat them as objects of manipulation. Putting it clearly 
in Nige1ian context, Mango (2010) remarked that teaching in Nigeria academia is 
repressive in character, it indoctrinates, smothers creativity and imagination. It 
induces confo1mity and stultifies students into blind and docile confonnity and 
obedience as potential public workers and should not question power authotity even 
where it is wrong. 

If the instmctional delive1y strategies used in our uni versities in Nige1ia is believed to 
have cont1ibuted to the production o f half-baked graduates, naITow consciousness 
minded persons, repressed characters , conupt graduates among others then as argued 
by Mango (20 l 0), there is the need to look inward for alternatives in order to salvage 
our future. It is against this backdrop that the paper calls for a paradigm shift in the 
instructional delive1y in Nige1ia universities by explo1ing Paulo Freire ' s Adult 
Education Philosophy as an alternative. To this end, the paper examines the 
instructional delive1y scenario in Nige1ia universities and its consequences on the 
quality of Nige1ia graduates. The paper fu11her examines Paulo' s Freire ideology and 
explores its relevance to instmctional delive1y in Nige1ian universities . 

Situational Analyses of Instructional Delivery in Universities in Nigeria 

Instructional delivery is a process in which teachers apply a repe11oire of instructional 
strategies to communicate and interact with students around academic content, and to 
suppot1 student engagement. The process requires that the teacher effectively engages 
students in learning by using a vaiiety of instructional strategies in order to meet 
individual learning needs (Arlington Public Schools, n .d).Teaching/learning is 
expected to be a two way affair where learners and teachers interact freely and learn 
from one another. The teaching/learning exercise becomes effective when there is a 
ha1monious interaction between teachers and learners. 

Teaching and learning being two faces of the same coin presuppose that teaching 
leads to learn ing. Many methods and strategies ha\'e been va1iously used in the 
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learning situation to achieve the desired objectives of classroom instruction. Mostly 
used in Nige1ia te11iary institutions is the traditional mode of delivery which is the 
face to face mode (Onwuagboke, Singh & Fook, 2015). This mode of delivery has 
been vatiously viewed as not being able to meet the challenges of learning in a 
technology driven age. The student in this learning situation is passive (Anderson, 
2013 ; Thiagarajan, 2005) as it is the job of the teacher to present the content. In this 
learning setting, what is promoted is shallow learning in the sense that assessment is 
usually based on mem01ization and regurgitation of facts (Onwuagboke, Singh & 
Fook, 2015). 

In Nigerian universities as in other higher institutions of learning the teacher is being 
perceived as the sole repository of knowledge, knowledge oracles and sage of the 
stage delivering data, information and knowI,dge while learners minds are seen as 
empty vessels that needed to be filled (Ajayi, 2001) by the teacher. That is why 
teachers are fond of dictating to students throughout the lecture while students remain 
passive. However, a close observation of the manner in which lecturers carry out their 
instmctional delivery in the universities today shows that we are far from achieving 
effective teaching and learning which can prepare the learners to champion the course 
of sustainable development. According to Adediran, Orukotan and Adeyanju (2015) 
teacher-centered learning which most of the higher institutions in Nigeria are known 
for will not prepare young people for full adults ' lives in the complex and dynamic 
world. Of course it will not be able to promote the spitit of life-long education, broad 
mindedness, critical thinking and innovativeness in learners. 

Expectedly, education according to Enu and Esu (2010), should afford the products of 
the system the ability to respond to social goals , economic realities and future life­
challenges. It is universally accepted that students needs the chance to develop faith , 
self-expression and confidence in them. They also need the ability and skill to learn 
about themselves; the societal problem and about the wider communities in which 
they live. Unfo11unately, the way and manner instmctions are delivered to learners 
domesticatedly in our higher institutions of learning in Nigeria today has limited the 
chances of the products to be c1itical , productive and open mindedness. 

The treatment of learners by teachers in Nigetian universities has further 
domesticated learners Maj01ity of Nige1ian university students are adults who 
understand why they are learning. Unfo1tunately, they are being treated like primary 
and seconda1y school students by their teachers. Observation and experience of the 
w1iter as a university teacher showed that some teachers do not respect their students. 
Some teachers do not even recogn ize that students have to be respected. This is 
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because some teachers see themselves as "masters" and their learners as "slaves" . 
And master-slave relationship prevails. There is no doubt that where this kind of 
relationship exits effective learning cannot take place. In fact, where teachers do not 
see their learners as co-pa11ners in learn ing there wi ll be no meaningful interaction 
which can lead to effective learning. According to Freire (1996) respect and humility 
fosters a condition of tmst and communication between teacher (who also learns) and 
learner (who also teaches). Education becomes a collective activity, a dialogue 
between pa11icipants rather than a 'top-down' .one-way lecture from one person for the 
benefit of the other. In saying this Freire did not intend to create conditions where 
learner 's knowledge, feelings ~ undefstanding should go unchallenged or for the 
teacher to step back as a mere facilitator (Freire, 1996). 

It is sad to note that some teachers in Nige1ian higher institution of learning are fond 
of creating fear in the minds of their learners and this attitude prevents many learners 
of having friendly rappo11 with their teachers. In this s ituation learners are not free to 
express their views and problems with their teachers. This attitude can aid turning out 
timid and coward graduates who will not be able deliver when oppo11unities are 
provided. The above scena1ios po11ray instructional delive1y of Nige1ian universities 
what Freire (I 988) ca11ed 'banking education'. Freire argued that the goal of 'banking 
education' is to demobilize the people within the existing establishment of power by 
conditioning them to accept the cultural, social, political status quo o f the dominant 
culture. In the banking education mo.I knowledge/education is seen as a gi ft g iven 
to the student by the teacher who considers the learner as marginal, ignorant and 
resource-less. Freire saw this as false generosity from the dominant group 
(oppressors) and a way of dominating and con troll ing the people (the oppressed) to 
improve or maintain their own interests (Freire, 1973 ). If our system o f instrnction is 
"banking" in nature as desc1ibed above, then , there is need to look im,·ard for 
alternative in order to train individuals \\'ho are, ski ll ed, in fo1med, productive, sound , 
competent and capable to cont1ibute to national and sustainable development. T hus , 
attempt is made to advocate for explo1ing Paulo Freire Adult Education philosophy as 
an alternative to instrnctional delive1y in Nige1ian universities. 

Paulo Freire's Adult Education Philosophy 

Paulo Freire was a Brazilian radical adult educator and philosopher who lived 
between 192 1 and 1997. Frei re (1996) recognized tv,:o opposing groups in the society; 
an oppressor class that oppresses and an oppressed class that is oppressed. His 
pa11icular concern is with the state o f consciousness of the oppressed class The 
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oppressed class is submerged, having accepted their status as they are oppressed. The 
histo1ical movement of the oppressed class is to struggle against the oppressor and 
realize their humanity which the oppressor denies them. Freire (1996) outlines the 
relations which exist between oppressor and oppressed. For example: "Any situation 
in which 'A ' objectively exploits B ' or hinders his or her pursuit of self-affirmation as 
a responsible person is one of oppression". Furthe1more, "One of the basic elements 
of the relationship between oppressor and oppressed is prescription. Eve1y 
presc1iption represents the imposition of one individual's choice upon another, 
transforming the consciousness of the person prescribed into one that conforms with 
the prescriber's consciousness", (Yusuf, 2013 ). 

Paulo Freire 's philosophy is called conscientization which advocates that the purpose 
of education is to enable people perceive socia~ political and economic contradictions 
and to take action aga/nst the oppressive elements of reality. Freire left a significant 
mark on thinking about progressive practice. Freire was able to draw upon, and 
weave together, a number of strands of th inking about educational practice and 
I iberation. He has made a number of impo1tant theoretical innovations that have had a 
considerable impact on the development of educational practice-and on info1mal 
education and popular education in particular (Emmy & Ahmed, 2013). Some of 
these innovations are examined below. 

Problem-posing Education Model 

Freire proposed a problem-posing model of education to challenge the banking 
education model. ln problem-posing education the key is the relationship between 
student and teacher. In this approach to education the teacher-student teaches the 
student-teachers. This indeed recognizes a tnnh; it is never the case, in fact that the 
teacher always knows and the student never does . The problem-posing model 
explores problems or realities people find themselves in as something which can be 
transfo1med, (Mclaren. :?000).In problem-posing education the teacher does not claim 

,' ·( y_Pr O W ;';' ~ . ' -new · the world; teacher and student approach the problem together 
•:, h • i ., r ,•..; 1 i_r_;.i_l thinking and analysis of one's 

.' J 

;:ct•n · 1.1pcli1 rcal'l·: '. ~ c!J ._· resp, ,•,:in~ lll l' , ,,cit,nr. ,,, ,1\:'1:--u ~ :J., l,cm~> 1d1: , ::1··_ 

utl1c nt1c nh· ,hc11 ,~H. ·H~•:d 111 tnqll,i') ,m ·,! "'1C;.1' \ ' t ti:11 ,:, '•.)rn1 ~1 l)!1 d·llir:: ]',~' 
[ lw pr,; bk,n-p,)sing el.111(." 1.10;-1 m 'ULl ,..., ba,•;Cl ,1 1 cons,:1e,-; ·-;:_ att011 

------·-- -----. 
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Conscientization 

Conscientization is a process of developing a critical awareness of one's social reality 
through reflection and action. Action is fundamental because it is the process of 
changing the reality (Freire, 1988). This process enables people perceive social, 
political and economic contradictions and to take action against the oppressive 
elements of reality, (Maduka, 1998). Concientization is the key process by which 
students develop a c1itical awareness of the world based on the concrete experience of 
their everyday lives. The development of critical awareness through concientization 
alters power relations between students and teachers, the colonized and the colonizer, 
thereby transforming objects of knowledge into histo1ical subjects, (Freire, 1997). 
The process of conscientization starts with presentation of a burning issue to the 
people to be discussed or presenting a film on an imp01tant issue that will generate 
discussion. The prelimina1y investigation will discover certain themes in the political 
and social life of the people. Freire refers to these as 'generative' themes. These 
themes become subjects of discussion by the learners with the help of the teacher. 

Generative themes and Codifications 

Conscientization process continues when the learners explore generative themes 
which are of interest to them. A generative theme is a cultural or political topic of 
great concern or imponance to participants, from which discussion can be generated. 
These generative themes are then represented in the form of ' codifications ' (either 
represented by a word or short phras~ or a visual representation, a picture or 
photograph) (Emmy & Ahmed, 2013). Pa1ticipants are able to step back from these 
visual representations of their ideas 01;..history and decode or explore them c1itically 
by regarding them objectively rather than simply expe1iencing them. This makes it 
possible for the pa1ticipants to intervene and initiate change in society. 

Culture Circle 

The process o f conscientization continues \\·ith the aid of culture circle which is 
fo1med to create a p latfonn for discussion of the generated themes \\'ith their codes. A 
culture circle according to Emmy and Ahmed (10 13) is a group platfom1 where 
learners used their mvn ways of speaking to :11ticu late thei r shared understanding of 
how their world came to be like it was and how to act to change their future. In a 
culture circle which students and facilit:.1tor together discuss generative themes that 
have significance within the context of students ' lives (Freire, 1988). These themes, 
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which are related to nature, culture, work, and relationships, are discovered through 
the cooperative research of educators and students. They express, in an open rather 
than propagandistic fashion , the principle contradictions that confront the students in 
their world. The learning circle is a non-hierarchal 'class ' model where participants 
can discuss generative themes which have significance within the context of their 
lives. This involves creating a democratic space where every ones ' voice has equal 
weight. The conditions needed for this have to be actively created as it does not often 
occur naturally. This can mean challenging cultural , gender and other status related 
power relationships and stratifications (Emmy & Ahmed, 2013). 

Praxis 

Problem-posing model of education through conscientization recognizes the 
impo11ance of learners creating; inventing and.constructing views, opinions, and ideas 
as learning contents. This process is called praxis. True knowledge, Freire contended, 
emerges only through restless , impatient, continuing, hopeful, critical inquiry with 
other people about their relations to the world. Therefore, he advocated that instead of 
learners receiving, filling and st01ing deposits made by educators, learners should be 
allowed to develop praxis, an inventive way of life that encourages free, creative 
reflection and thoughtful action in order to change the world, even as the learners are 
trans fotmed in the process (Emmy & Ahmed, 2013 ). Freire (1988) argued that for 
effective learning to take place the learners must assume from the beginning of 
learning the role of creative subjects. Leaming according to Freire is not a matter o f 
mem01izing and repeating given syllables, words and phrases but rather, reflecting 
c1itically on the process oflearnfflg al\d on the profound significance oflanguage. 

.. ·-·~ . 
Dialogue ·• '!. f:·~·- ,-.::t·· · 1 

"'' ., ... .. .. • • ,..._ .& ~ . . I, , 
ti .,- - ~ ~ - ' -~ . i,:~ v ~ 

Freire advocat~ for. dial~g~e, c ,-~l co~ni"catiC>:TI, unlpcks doors for prosperity 
and victory in any situat~on. when teachers and learners dialogue, 'there are always 
breakthroughs. Dialogic actiq,:i cllallenges mediating social realities by posing them 
as problems that can be analyzed critically by those who have direct experience of 
them (Freire, 1997). Freire argues that dialogue is not just about deepening 
understanding, but is pa1t of making a difference in the world. Dialogue becomes a 
form of collective praxis directly concemed with unveiling inequitable conditions 
obscured by the ruling classes. The process is important and can be seen as enhancing 
community and building social capital that leads to justice and human flou1ishing 
(Emmy & Ahmed, 2013).To enter into dialogue presupposes equality amongst 
pa11icipanE. Each must trust the others; th$fllust be mutual respect and love ( care 

320 



International Jou ma/ of Topical Educational Issues (March 2016) 

and commitment). Each one must question what he or she knows and realizes that 
through dialogue existing thoughts will change and new knowledge will be created 
(Mayo, 1999).An educational programme built around dialogue is contrasted by 
Freire with one which seeks to impose its trnth . One of the virtues of this dialogical 
approach is humility. "How can I dialogue if I always project ignorance onto others 
and never perceive my own?". And again; "How can I dialogue if I regard myself as a 
case apart from others- mere 'its' in whom I cannot recognize other 'is?" 

Implications of Paulo Freire's Adult Education Philosophy to Instructional 
Delivery in Universities in Nigeria 

The following are the lessons Nigerian university teachers can l~am from Freire's 
philosophy to improve their instructional delivery. 

1. 

11. 

111. 

It is high time Nigerian university teachers abandoned 'banking' form of 
learning where the learners are treated as empty vessels into which knowledge 
can be deposited (like deposits in a bank) by the teacher for problem-posing 
model of education where learners and teachers are seen as co-partners in 
learning. This requires that teachers create opportunities for cooperative 
learning where teachers together with students initiate issues and such issues 
aie addressed together by the two parties. Effective teaching in universities 
should be pmlominantly learners directed, interactive learning achievement 
oriented activities inside and outside the fonnal classroom situation in which 
the learner actively participalcs and makes a conscious and deliberate eflbrt to 
induce and acquiR significant learning under: the teacher serving as a learning 
collaborator, dim:lor, a guide a.catalyst, a helper, etc. 
Nigerian university teachers should respect their students' views and opinions 
as learners experiences can serve as sources of learning. Opportunities should 
be given to students at all levels to exp~ their feelings on issues raised 
during the lesson or oral examinations. A situation where thesis supervisors or 
panel members at post-graduate dissertation/thesis defence silence and 
intimidate students by teUing them you don't argue with your teachers must 
stop if sound and courageous products should be produced. According to 
Freire, the teacher has authority but does not become an authoritarian. He 
intervenes in order to help the learner reflect on as~~~~~ CMINAJ .. 
social and gender constructs an4,Jaclp th,~---~~ 
Conscientization processstw.11---•...--~ • ._.,,, 1· I 
activities. Th~s process in"\'OMS ~~----~--.. 
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c1itical awareness of their social , economic, political and cultural reality 
through reflection and action . Teachers can present a burning issue affecting 
li\'es of majotity in the society and students are encouraged to reflect and 
suggest actions to be taken on them. 

1v. The learning philosophy of Freire encourages the use of audio-visual materials 
in teaching and learning. This idea should be sustained where audio-visual 
learning materials are currently used in our universities and where teachers 
have not been using them positive attitude should be developed towards 
utilization of relevant learning materials.The use of audio-visual promotes 
practical involvement and participation of learners in learning activities. It 
makes learning experiential and learnt contents. are retained. Freire advocated 
for the use of film material in raising lsarners ' consciousness on an important 
issue which affect their lives and the lives of the larger society. 

v. There is need for the teachers to encourage students to create; invent and 
construct views, opinions, and ideas as learning contents. That is learners 
should be allowed to be part of their originators of their learning. This is made 
possible when questioning technique is explored by the teachers. In this 
approach, the teacher makes a statement and continues to ask questions about 
it until the learners have fully understood the topic of the discussion. The 
questions will be very searching and will chaJlenge the students' assumptions. 
The questions do not need to come only from the teacher. The learners too 
should be able to ask questiom which may be answeml by the teacher or 
other members of the learning group. 

Vl. Teacher should explore dialogue as a learning mechanism. This will go a long 
way to establish friendly learning relationship between 1eaehcrs and Jeamcrs 
on one hand and learners among themselves on the other hand ~.m•4i~ 
nature of the learning activities distinguishes th~.~"-•~ 
approaches which impose learning on ,~¼ t .ii t h 'Jllaii;;d~ar■; :~ 
promotes hwnility and eag~QS►-----►i•: I llb i, 

C-'Mh 2 

tlm..-kPlinh E9& ~ .....,.._.~w.iffl 1-altikltm~tNijpi~ 
(llfIR a ail _ ... .. .. dinwtbjpnal1ttvalll *malu.lii~ 
1 .. .....,.. I ft ,W 31111111' fialtJ •~" CJd(...at•l - -~~ 
11' ·• •mwdld alfecasia. tfimu&th-mn:swintlmtiiun wJt-.: l~t~amc. 
~ - :~im l111111ing. ~ ,wriwmii~~m.tl.&t~i1lomitt,tp 
i.._rriinlli <iimtiiMccr, 1nmdtaniilmt ~ttlaiil' 1~~~•wdO:$relbP.t~l 
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thinking and become generators of sound, inforn1ed and positive knowledge for 
productive and sustainable national development. 

Recommendations 

The practicality of Paulo Freire Adult Education Philosophy in the instrnctional 
delivery in Nigerian universities lies on the following recommendations among 
others. 

1. Faculty of Education in Nigetian universities should continue to pressurize 
their university senates to mandate all academic staff who do not have 
teaching qualification to undergo postgraduate course in education in order to 
acquire relevant teaching qualification with a view to understanding rudiments 
of teaching and learning. 

11. Seminars and workshops on inno~ative and learner-centered approaches to 
teaching should be organized on regular basis for university teachers by 
faculty of education in Nigerian universities so as to keep university teachers 
up-to-date in instructional•delivery.l 

111. Adult Education should be made a compulso1y course for undergraduate and 
postgraduate students in educafion so as to be conversant with adult 
psychology and mentality who tnay be their clients as teachers of higher 
education. , 

1v. Academic Staff Union of Univ ities (ASUU) should fmther intensify their 
effo1ts in pursuing the full imp ementation of FGN/ASL[U 2009 Agreement. 
lmplememation of-this agreem nt wih :hiake it possibh, for-the universities to 

acqui:e-~levant infrastrnctu -. atl<it·~~,-- _that • · mo!C .effective 
leammg,;µtrougb,1~1-ot,lem-po~ g~ll.: / ~. ~ • ~11,~,- ... , , .. r--. _..., ... -., , • "" 1, , ~ •· , I.._.,. • ... . , I 

,..-, • I .._, • i -:"rw • • ,t , ... 
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